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About CSESA 

• Research & Development Center  

• Funded by the Department of Education (IES)  

• Purpose: To develop and study a 
comprehensive high school program for 
students on the autism spectrum 

 



CSESA Sites 



Center Purpose 

“To conduct a program of research to develop & 
evaluate a comprehensive, school-based 
intervention program for secondary students with 
ASD. The ultimate objective of the Center is to 
improve the cognitive, communicative, academic, 
social, behavioral, functional, or transition outcomes 
of secondary students with ASD.”  



The Goal of CSESA 

To improve post-secondary outcomes 
for students by using high quality 

professional development and 
evidence-based interventions to 

support practitioners, families, and 
students 





http://csesa.fpg.unc.edu/ 



CSESA RESEARCH 



The Big Picture 

2012-2013 

Year 1 

Development & 
piloting of individual 
model components  

(6 sites) 

2013-2014 

Year 2 

Piloting of several 
components in 
combination  

(6 sites) 

2014-2015 

Year 3 

Randomized control 
trial (RCT) of full 
model at 30 sites 

across the country 
(Cohort 1) 

2015-2016 

Year 4 

Continue 
implementation at 
30 Cohort 1 sites; 

enroll 30 more sites 
(Cohort 2) 

2016-2017 

Year 5 

Continue 
implementation at 
30 Cohort 2 sites, 
follow-up data at 

Cohort 1 sites 

6 schools 
2 components 
at each 

10 students 
per school 



CSESA Components 

CSESA Foundations 

Academic 

AAL CSR-lite 

Independence 
& Behavior 

PRISM 

Social 

Peer-
Mediated 

SCI-H 

Transition & 
Families 

Transitioning 
Together 

IEP, WBLE, 
Mapping, etc. 

GAS APERS Coaching Online Course Training 



CSESA Foundations -What is it? 

Professional development process to support 
use of high school interventions and EBPs 

– originally developed by NPDC over 5 years 

 focus birth-22 years of age 

 tested in 72 school programs 

 12 states 

 Iterative process with revisions along the way 

 

– Adapted for CSESA 



Foundation Components 

• Assessment of quality 

– Autism Program Environment Rating Scale (APERS) 

• Development of observable and measureable 
goals 

– Using of Goal Attainment Scale to assess student 
progress 

• Linking goals to Evidence-Based Practices 

– Recent review yields 27 practices (Wong et al., 2014) 

 



Academic 

Alternative Achievement Literacy (AAL) 

Collaborative Strategic Reading–High 
School (CSR–HS) 



Overview of AAL/CSR–HS 

• Comprehension Target Areas 

• AAL: prompting, visuals, adaptation of 
text, systematic instruction 

• CSR: Before, during, after with visuals, 
graphic organizer, self-monitoring 
checklist, and peer pairing 

Strategies 

• AAL: Daily 

• CSR–HS: 30 minute sessions 2 to 3 times 
per week 

Implementation 



Implementation Snapshot: AAL 



Implementation Snapshot: AAL 
Chapter 5 

 

On Friday I met Karen  
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after school so she could draw 

my hands.1,2  
 

 
 

When she was done she showed 

me her drawing.  
 

Prompts for Passage Reread 
1) Read 3 sentences of text 
containing the answer. 
– If incorrect response, move to next prompt. 

– If no response cue student to help card and 
move to next prompt. 

2) Read 1 sentence of text containing 
the answer. 

3) Read and point to the answer. 

4) Point to answer on response 
board and state answer. 

 

 



Implementation Snapshot: CSR–HS 



Implementation Snapshot: CSR–HS 



Implementation Snapshot: CSR–HS 



Implementing in High Schools 

Successes 

• Access to grade level/grade 
appropriate texts 

 

• Increases in social 
interaction and task 
engagement 

Troubleshooting & Adaptations 

• Implementer reluctance 

 

Model, coach, adjust to fit 
instructional situation 

 

• Complexities of high school 
(variations in scheduling, 
e.g. block/traditional; 
competing demands) 

 

Allowing for flexibility and 
adaptations that differ by 
setting and implementer 



Independence and Behavior 

PRISM (Promoting Responsibility, 
Independence, and Self-

Management) 



Overview of PRISM 
• Variety of behaviors related to independence and adaptive 

behavior 

• Responsibility and Independence; Community Engagement; 
Self-Management  

Target Areas 

• Evidence-based practices from NPDC 

• E.g., Visual supports, self-management, task analysis, peer-
mediated interventions 

Strategies 

• Process of assessment, planning, implementation and 
evaluation with team 

• 30 minutes per week of work with student, embedded in 
instruction 

Implementation 



Implementation Snapshot: Student Assessment 
Secondary School Success Checklist 



Implementation Snapshot: Student Assessment 
Secondary School Success Checklist 



Implementation Snapshot: Planning 
Linking Goals to Evidence-Based Practices 



Implementation Snapshot: Implementing 
Linking Goals to Evidence-Based Practices 

• Implementation:  
– Met in Academic 

Strategies class to teach 
task analysis 

– Used visual supports to 
teach concept, along 
with prompting, 
reinforcement 
• Used technology (iTouch 

& iPad) 

– Moved into English II 
class 



Implementation Snapshot: Evaluation 
Linking Goals to Evidence-Based Practices 

• Data collection on 
fidelity of 
implementation 

 

• Data collection on 
student performance 

 

•  Social validity data 
from student and staff 

“It was exciting to see how quickly Mike  
learned the steps to the task analysis  
and how quickly he began  
implementing his new strategies” 

http://autismpdc.fpg.unc.edu/content/briefs 



Implementing in High Schools 

Successes 

• Secondary School Success 
Checklist 
– Teachers, parents, and 

students complete 

– Helps to assess performance 
and priority of various skills 

• Embedding technology 
– Using iTouch and iPad has 

been successful with students 
and in classrooms 

Troubleshooting & Adaptations 

• Planning document was too 
cumbersome & time 
consuming 
– Shortened planning process 

• Generating buy-in from 
general education teachers 
– Pre-teaching concepts & 

involving general educators 

     once skill is 

     coming along 



PEER AND SOCIAL COMPONENT 
(PASC) 

Peer Supports 

Peer Networks 

Social Competence Intervention (SCI-H) 



Overview of Peer Supports and  
Peer Networks 

• Students with intellectual disability and/or autism 

• Accessing statewide OR alternate assessments Target Areas 

• Facilitator (i.e., paraprofessional, educator, counselor) receives 
training on recruiting/training students and facilitating support 

• One or more peers learn how to converse with, provide support 
to, and/or collaborate with a student with disability                             
-  Peer supports happen inside the inclusive classroom                                                       
-  Peer networks happen outside of the classroom 

Strategies 

• Process of recruiting, planning, implementation, supporting, 
and evaluating with team 

• Students sit together each class period (peer supports) or social 
activity (peer networks), and peers provide academic and/or 
social support throughout their time together 

Implementation 



Implementation Snapshot:  
Peer Support 

• Student: Male student with ASD 

• Goal: Increase social interactions and academic 
engagement during art class 

• Implementation: Art classroom 

• Results: Increased social interactions and academic 
engagement during art class 

 

 

../../../Videos/Peer Supports Art Class Clip.wmv


Implementation Snapshot:  
Peer Network 

• Student: Male student with Asperger’s Syndrome 

• Goal: Increase social interactions/initiations (to/from 
other students), increase extracurricular participation 

• Implementation: 2x per week; conference room  

• Results: Increased social interactions/initiations 
to/from other students 

 

 

../../../Videos/Peer Network Clips.wmv


Implementing in High Schools 

Successes 

• Decreased proximity to 
paraprofessionals (peer 
supports)  

• Increased academic 
engagement  (peer supports) 

• Increased interactions with 
peers without ASD 

• Viewed favorably by 
facilitators, general 
educators, peer partners, 
and focus students 

Troubleshooting & Adaptations 

• Developing a training 
webinar for peers 

• Involving students with 
disabilities in orientation 
sessions 

• Exploring avenues to deploy 
these strategies more 
widely when special 
education staff are not 
present  



Overview of Social Competence 
Intervention (SCI-H) 

• High school students with high-functioning ASD or similar social 
challenges 

• Full Scale IQ of at least 75 
Target Areas 

• Assists students in understanding how to (a) adapt to changing 
social environments, (b) recognize thoughts/feelings of others, 
(c) positively influence interactions through their own behavior, 
and (d) access problem solving strategies to develop 
relationships with others 

Strategies 

• 45 min; at least twice per week  

• Implemented by 1 or more facilitators 

• Incorporates specific behavior management and token systems 
Implementation 



Implementation Snapshot 

• Student: Male student with ASD, age 18 

• Goal: Improve social functioning and increase 
working knowledge of social skills 

• Implementation: 45 min, 2 x per week 

• Results: Increased eye contact, initiations, 
participation in SCI-H sessions 

 

 



Implementing in High Schools 

Successes 

• Increases in appropriate 
responding, initiations, and 
overall social skills 

• Enhanced ability to 
problem-solve 

Troubleshooting & Adaptations 

• Not as appropriate for 
students with ASD who 
have intellectual disability 

• Facilitator training 



Transition and Family 

• Transition Strategies 
 (IEP and work-based learning) 

• Transitioning Together 



Overview of Transition and Family 

•Teachers: Community and school mapping, improved transition planning, IEP writing 

•Students: Involvement in IEP, participation in transition planning, work-based learning 
experiences, portfolio building, social groups during parent meetings 

•Parents: Involvement in parent group and learning about the transition out of HS 

Target Areas 

•Community and school mapping 

•Indicator 13 quality rubric 

•Curriculum to involve students in their own IEP 

•Work based learning experiences 

•Transitioning Together parent and teen 8 week intervention groups 

Strategies 

 

•School teams map local resources , improve transition IEP writing 

•Students participate in curriculum on IEP participation and work based learning activities 

•Parents and students attend Transitioning Together groups 

 

 

Implementation 



Implementation Snapshot 

• IEP participation example Animoto: 

 

 

• Work-based learning example 

  

Christopher's story 

https://urldefense.proofpoint.com/v1/url?u=http://animoto.com/play/jilHo9wcZP6A5LTjWt7rrg&k=rPDsRmU4QOB12tMYRtqLtA==
&r=knR/VTB21eMT7SsH9r5lLA==
&m=e9N+I84FXwrirljHg6TE/NAihXR1VrcTuSd0H45f8us=
&s=838012d33ebe2d9ba69f94e0f99e87e45b6ceddd7b88377d40504bf0d66f9b64
https://urldefense.proofpoint.com/v1/url?u=http://animoto.com/play/jilHo9wcZP6A5LTjWt7rrg&k=rPDsRmU4QOB12tMYRtqLtA==
&r=knR/VTB21eMT7SsH9r5lLA==
&m=e9N+I84FXwrirljHg6TE/NAihXR1VrcTuSd0H45f8us=
&s=838012d33ebe2d9ba69f94e0f99e87e45b6ceddd7b88377d40504bf0d66f9b64


Implementing in High Schools 

Successes 

• More comprehensive 
transition assessment is 
occurring 

• Increase in student 
presence at IEP meetings 

• Combining IEP  (Whose 
Future is it?) with AAL 
adapted text materials  

Troubleshooting & Adaptations 

• IEPs, I-13 compliance vs. 
quality 

• Still working on developing 
portfolio options 

 



Implementation Snapshot 
Transitioning Together 



Implementing Transitioning Together 
in High Schools 

Successes 

• Students and family 
members report high 
satisfaction with 
Transitioning Together 
groups.  

• Students are developing the 
video for incoming students  

Troubleshooting & Adaptations 

• Adapting curriculum to 
address needs of English 
language learners 



The Big Picture 

2012-2013 

Year 1 

Development & 
piloting of individual 
model components  

(6 sites) 

2013-2014 

Year 2 

Piloting of several 
components in 
combination  

(6 sites) 

2014-2015 

Year 3 

Randomized control 
trial (RCT) of full 
model at 30 sites 

across the country 
(Cohort 1) 

2015-2016 

Year 4 

Continue 
implementation at 
30 Cohort 1 sites; 

enroll 30 more sites 
(Cohort 2) 

2016-2017 

Year 5 

Continue 
implementation at 
30 Cohort 2 sites, 
follow-up data at 

Cohort 1 sites 

6 schools 
2 components 
at each 

10 students 
per school 



CSESA Resources 

• Brand NEW Professional 
Development Series 

– 2 presentations with 
video, facilitator notes, 
activities, and handouts 

– Designed for middle & 
High general educators 

• Understanding Autism 
Guide 

 



CSESA Resources 

• Autism-at-a-Glance 
Series 

– Tips for families & 
practitioners 

 

• Special Issue in 
Remedial and Special 
Education Journal  

– Autism, Adolescence, & 
High School  

– Articles and Snapshots 



Find CSESA 
• http://csesa.fpg.unc.edu/  

 

 

 

www.facebook.com/csesa.asd  

 

http://csesa.fpg.unc.edu/
http://www.facebook.com/csesa.asd

