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CSESA Overview 

ÁThe Center 

ÁResearch 

ÁLeadership 

ÁSupplemental Studies 



Center Purpose 

ά¢ƻ ŎƻƴŘǳŎǘ ŀ ǇǊƻƎǊŀƳ ƻŦ ǊŜǎŜŀǊŎƘ ǘƻ ŘŜǾŜƭƻǇ ϧ 
evaluate a comprehensive, school-based 
intervention program for secondary students with 
ASD. The ultimate objective of the Center is to 
improve the cognitive, communicative, academic, 
social, behavioral, functional, or transition outcomes 
ƻŦ ǎŜŎƻƴŘŀǊȅ ǎǘǳŘŜƴǘǎ ǿƛǘƘ !{5Φέ  



Why? 

 

άnearly 80% still live at home, almost half have 
no jobs or postsecondary training, 40% never 
have contact with friends, 17% never feel 
hopeful about the future, and 21% never engage 
ƛƴ ƻǳǘǎƛŘŜ ŀŎǘƛǾƛǘƛŜǎΧέ (Shattuck, 2010). 

 





Small number of high school-aged in 
current research studies - 2013 

0

50

100

150

200

250

300

0 to 2 3 to 5 6 to 11 12 to 14 15 to 18 19 to 22

#
 o

f 
S

tu
d

ie
s 

SCD

group



CSESA RESEARCH 
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CSESA Foundations -What is it? 

Professional development process to support 
use of high school interventions and EBPs 
ïOriginally developed by NPDC over 5 years 
Áfocus birth-22 years of age 

Átested in 72 school programs 

Á12 states 

ÁIterative process with revisions along the way 

ïIncludes: online/onsite training, APERS, GAS, EBP 
training, coaching 

ïAdapted for CSESA 

 

 



Model Diagram 
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HIGH SCHOOL 
STUDENTS WITH 

ASD 

1. Collaborative Strategic ReadingςLite 
(CSR-Lite) 

-improves expository text reading 
through strategy instruction and peer 
collaboration 

Below grade level 
readers (may take 

general or 
modified state 
assessments) 

Goal is 
improvement of 

reading 
expository text 
ŀǘ  ǎǘǳŘŜƴǘΩǎ 
instructional 

level 

2. Alternative Achievement Literacy  (AAL) 

-provides access to and comprehension of 
text through adaptations, modifications, and 
technology 

Very low/non-
readers (may take 

alternate 
assessment) 

Goal is  
improvement of  

listening 
comprehension for 

passages of text 



 
Collaborative Strategic ReadingςLite:  

 
A multicomponent reading comprehension strategy 

with a cooperative learning component 
 
ïTarget Population: High school students with ASD who  a) are accessing 

primarily academic content across the school day; b)  read on a least a 
second grade level; and c) have an IQ in the low average to above average 
range (80 and above)  

 
ïTarget Outcomes/Skills: Improved reading comprehension of informational 

text 
 

ïAdaptations: Peer-pairing, visual cueing, prompting 
 

ïMaterials: learning logs, checklists, text at instructional reading level 
 

ï Implementation: 30 minutes sessions/2 to 3 x per week plus a 30- minute 
tutorial for target students once a week  



 
Alternative Achievement Literacy:   

 
A multicomponent comprehension strategy using 
listening, technology, and entry level reading skills 
 
ï Target Population:  High school students with ASD who: a) are nonreaders or 

entry level readers, b) who focus on alternate achievement of grade-level 
content, and c) who may have a concurrent intellectual disability 

 
ï Target Outcomes/Skills: Improved understanding of narrative or informational 

text  
 
ïAdaptations:  Read-aloud using technology or person support,  text summary at 

reduced reading level (optional), systematic instruction in locating answer in 
text, sight word learning 

 
ïMaterials: Text summary (hardcopy) or website, response boards (pictures or 

words), data sheet 
 
ï Implementation:  30 minute sessions of training in answering questions related 

to text summary or website 
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What is PRISM? 

PRISM is a process that supports school staff in 
selecting goals and interventions to support optimal 
outcomes for our students. PRISM helps school 
teams ensure that goals are aligned with transition 
plans and link directly to postsecondary success  

 
ά¢ƘŜǎŜ ǎǘǳŘŜƴǘǎ ŦƛƴƛǎƘ ŎƻƭƭŜƎŜ ŀƴŘ ǘƘŜƴ Ǝƻ ŀƴŘ ǎƛǘ ƻƴ ǘƘŜ 

ŎƻǳŎƘΧέ 

- parent of an adolescent with ASD 
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What is PRISM? 

ÁTarget Population: All students with ASD who 
would benefit from support in increasing 
independence 

 

ÁTarget Outcomes/Skills: Improvement in 
PRISM behaviors as measured by VABS, SIS 

 



The PRISM Process 

Why a checklist? 

ïHelp teams consider skills in areas they may not be 
actively teaching 

ïThink about student in a number of locations 

ïGather multiple perspectives 

ïPrioritize goals  



Secondary School Success Checklist 



Key for Step 1: Skill Evaluation  

(left column) 

Key for Step 2: Priority Ranking  

(middle column)  

0= This is NOT like my student.  

¶ My student is not/rarely able to 

demonstrate this skill with the supports I 

provide to the group 

1=This is sort of like my student. 

¶ My student is able to demonstrate this 

skill regularly with additional supports 

(e.g. individual attention, visual 

information, additional reminders, 

adjusted assignment) AND/OR  

¶ My student is able to demonstrate this 

skill sporadically with the supports I 

provide to the group. 

2=This is very much like my student .  

¶ My student is able to demonstrate this 

skill regularly with the supports I 

provide to the group 

N/O= I have not observed this skill area for 

my student 

N/A= This skill area is not applicable to my 

student 

0= Not a concern  

¶ Though the skill is not demonstrated 

consistently and or independently, it is not a 

concern or priority in this environment 

1= Minor concern  

¶ Demonstrating this skill consistently and/or 

independently would be helpful in this 

environment 

2= Major concern  

¶ Demonstrating this skill consistently and/or 

more independently is a requirement in this 

environment. 



Secondary School Success Checklist 

PRISM BEHAVIORS: 
Á Personal Responsibility and Independence: Organization, Planning, 

Problem-solving, Personal presentation 

 

Á Community Engagement: Conversation, Other communication, 
Recognizing emotions, Cooperation, Understanding  School/community 
culture,  

 

Á Self-Management: Self-regulation of emotion & behavior, Flexibility, Self-
monitoring 
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The PRISM Process 
Phase Steps 

1.       Plan Intervention  Meet to  
a. Review Checklist findings, Priority skills, 

and 3 Goals 
b. Scale priority goals 
c. /ƻƴǎƛŘŜǊ {ǘǳŘŜƴǘΩǎ {ǘǊŜƴƎǘƘǎ ŀƴŘ 

Preferences 
d.  Review Previous Interventions 
e.  Select Intervention 

2.       Implement Intervention Meet to  
a. Plan implementation 
b. Review team support needs  
c. Gather necessary resources 

Interventions link to CSESA Foundations (NPDC) Evidence 
Based Practices 



Peer Social Networks 
 

Social Competency 
Intervention ς High School 
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Peer and Social Component: Variation 1  
 Peer Networks (TN) 

 
What: Groups of 3-6 students (including 1 student w/ASD) 
meeting weekly during lunch or advisory to engage in a shared 
activity and practice social skills with facilitation from a school 
staff 
 
Who: 6 students with ASD, 15 peers, 4 facilitators 
 
Goals: Social interactions, initiations, social skills, friendships, 
and social contacts 
 
Materials/training: Facilitator manual, group orientation, 
ongoing coaching 



Peer and Social Component: Variation 2  
 Peer Support Arrangements (CA) 

 What: One or more peers providing social and academic support to 
a student with ASD in an inclusive classroom with ongoing 
facilitation from a school staff 
 
Who: 2 students with ASD, 4 peers, 5 facilitators 
 
Goals: Social initiations, classroom etiquette and academic 
participation, generalizing socialization with other peers, expanding 
conversation topics 
 
Materials/training: Facilitator manual, group orientation, peer 
support plan, ongoing coaching 



Peer and Social Component: Variation 2 
 Peer Support Arrangements (CA) 

 
Early Findings 

 
Å Immediate increase in social exchanges between peer supports and target 

students following initial orientation and ongoing trainings; however, 
interactions during core academic/lecture-based instruction was limited 
 

ÅPeer supports reported social initiations made by target students beyond 
inclusive general education classrooms 

 
ÅTarget students with ASD invited to several peer support meetings and 

enthusiastic participation observed 
 
ÅHigh school staff facilitators responded eagerly to strategies that were 

outlined in the curriculum, but general education was minimal 



Social Competence Intervention-High 
School (SCI-H) (Stichter and group) 

 
 

What: 27 sessions of group-based social skills instruction (SCI-H); 
weekly lunch meetings with 2-4 peers and 1-2 students with ASD 
 
Who: 4 students with ASD (3 accessing standard curriculum), 7 peers, 
1 facilitator, 1 SCI instructor 
 
Goals: Facial expressions and body language, conversation skills, 
perspective taking, emotions, problem solving, and increasing social 
interactions and contacts 
 
Materials/training:  SCI manual and training, SCI coaching, facilitator 
manual, group orientation 
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CSESA Transition and Families 

CSESA Foundations 
(building teams at the school, assessing program quality, training & coaching) 

 
 

Transition & Families 
 

Parent support & education 
Community/School mapping 

Transition planning 
Student involvement in IEP 

Career development 
 
 
 
 

 



Description of Component 
Target Population:  
ÁAll high school students with ASD 

Target Outcomes/Skills:   
ÁSchool staff can create Community and School Resource Maps 
ÁSchool staff can write more I-13 compliant IEPs based on quality 

transition planning 
ÁStudents who actively participate in IEP meetings 
ÁStudents who are prepared for college and/or career via work-

based learning experiences 
ÁFamilies who have knowledge about CSESA and the transition 

process and feel engaged and empowered 

Materials & Training: 
ÁWritten and electronic procedures and forms 

Implementation: 
Á.ȅ  ǘŜŀŎƘŜǊǎΣ ŀǎǎƛǎǘŀƴǘǎΣ ǘǊŀƴǎƛǘƛƻƴ ǎǇŜŎƛŀƭƛǎǘǎΣ ŀƎŜƴŎȅ ǊŜǇǎΣΧ 



Transition & Family Framework 
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Road Map 
-Work Based Learning Experiences 
-Other CSESA components (NPDC, 

Literacy, social, PRISM) 

 

Summary of Performance Portfolio 

School and Community Mapping 

C
oaching 

Transition 

Planning Meeting 



Community Mapping: It Takes A Village 

Å Used for Transition Planning, Transitioning Together sessions, Work-based learning experiences, 
PRISM 

Å Information about Transportation, Special Education, Recreation, Planning for Adulthood, Training 
& Advocacy, Respite, Health Care Coverage, Health Department, Assistance, etc. 



School Mapping 

Resources in 
Schools to Assist 
Students with 

ASD  

Main Office 

Case Manager 

Technology 

School 
Calendar/ 
Schedule 

Extracurricular 
Activities  

Health Suite 

Benefits of School 
Mapping 
ÅEffectively categorizes 

and utilizes school 
resources 

ÅUsed for  
ü Transition Planning 
ü Transitioning 

Together Sessions 
ü Social Component 
ü PRISM 
ü Work-based 

Learning 
Experiences 
 

 



Transition Planning  

ÅConducting transition assessment to 
develop post-school goals 
Ç Post-School Goal Questions 
Ç Transition Service Questions 
Ç Courses of Study 
Ç Annual IEP Questions 
Ç Interagency Involvement Questions  
 

Å Planning/ writing IEPs that meet I-13 
(legal) requirements 


