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Center Purpose
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evaluate a comprehensive, schdmdsed

Intervention program for secondary students with
ASD. The ultimate objective of the Center Is to
Improve the cognitive, communicative, academic,
social, behavioral, functional, or transition outcomes
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Why?

onearly 80% still live at home, almost hiadive

no jobs or postsecondary training, 40% never
have contact with friends, 17% never feel
hopeful about the future, and 21% never engagg
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Small number of high scheabed In
current research studies2013
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CSESA Components
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CSESA FoundatiotWwhat is 1t?

Professional development process to support
use of high school interventions and EBPs

I Originally developed by NPDC over 5 years
Afocusbirth-22 years ofige
Atested in 72 school programs
A12 states
Alterative process with revisions along the way

I Includes: online/onsite training, APERS, GAS, EBI
training, coaching

| Adaptedfor CSESA




NPDC — ASD Model Framework
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HIGH SCHOOLU
STUDENTS WITH
ASD

(léglglli?:)oratlve Strategic Readiggite 2. Alternative Achievement Literacy (AAL)
: torv text readi -provides access to and comprehension of
“IMProves expository text reading text through adaptations, modifications, an
through strategy instruction and peer technology
collaboration
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Below grade level Improvement of Verylow/non- _ Goal is
readers (mlay take expfs??c;?ftext readers (may take |mp|ric;;/eer:?negnt of
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level
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Collaborative Strategic Readiggite:

A multicomponent reading comprehension stratec
with a cooperative learning component

I Target PopulationHighschool students with ASD who a) are accessing
primarily academic content across the school day; b) read on a least
second grade level; and c) have an IQ in the low average to above avera
range (80 and above)

I Target Outcomes/Skilldmproved reading comprehension of informational
text

I Adaptations:Peerpairing, visual cueing, prompting
I Materials: learning logs, checklists, text at instructional reading level

I Implementation: 30 minutes sessions/2 to 3 x per week phB0- minute
tutorial for target students once a week




Alternative Achievement Literacy:

A multicomponent comprehension strategy using
listening, technology, and entry level reading skills

| Target Population:High school students with ASD who: a) are nonreaders ¢r
entry level readers, b) who focus on alternate achievement of gladel
content, and c) who may have a concurrent intellectual disability

I Target Outcomes/Skilldmproved understanding of narrative or informationa|
text

I Adaptations: Readaloud using technology or person support, text summary «
reduced reading level (optional), systematic instruction in locating answer in
text, sight word learning

I Materials: Text summary (hardcopy) or website, response boards (pictures or
words), data sheet

I Implementation: 30 minute sessions of training in answering questions relgte
to text summary or website
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What I1s PRISM?

PRISMs a process that supports school staff in
selecting goals and interventions to support optima
outcomes for our students. PRISM helps school
teams ensure that goals are aligned with transition
plans and link directly to postsecondary success
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PRISM: Promoting Responsibility, Independence,

and SelfManagement
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Behaviors

A Responsibility
& independence
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A Self
management

| | Secondary [
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document

Intervention &
Implementatio
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A Progress
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What is PRISM?

A TargetPopulation: All students with ASD who
would benefit from support in increasing
Independence

A Target Outcomes/Skills: Improvement in
PRISM behaviors as measured by VABS, SIS



The PRISM Process

Why a checklist?

I Help teams consider skills in areas they may not be
actively teaching

Think aboutstudentin a number of locations
| Gather multiple perspectives
Prioritize goals

wwusran
D in: Personal ibility & Ind: dence
—SUBDOMAIN: ORGANIZATION
skill Evaluation Priority Ranking
Much
Not like Like like ) N/A No Some Major
student student concern concern concern
student
01.  Accesses and follows daily schedule ) ) ) ) ) co 1 02 c3 04 @ a a
Note: Format & length may vary based on student needs (e.g. written, objects, pictures, ipad); student refers to it throughout day
02.  Uses tools to document assigned work and/or scheduling information . co 1 f2 f3 c4 o o
Note: Format may vary (e.g planner, calendar, technology, putting information in backpack)
03.  Uses organizational system to document work completion
Y (o] (o] (o] (o] (o] (] (] (]
Note: Format may vary (e.g. work system, planner, checklist, system to track grades, syllabus) ® i 2 3 4
04.  Brings appropriate materials to assigned location ® @ @ ® @ o o o
Note: Includes bringing home and turning in homework, bringing supplies to class ° t 2 9w
05.  Materials/work space are organized o f1 ca 3 c4 e o O
Note: Includes neat paperwork, tidy work space
06. Identifies steps l'equil:ed to complete assigfled a.clivilies“ . . . . ‘o oy s rg Oy ~ ~ ~
Note: Includes breaking down larger projects into smaller steps, sequencing steps, listing steps in organizational systems
0O7.  Begins assigned activities within allotted time* co €1 2 €3 C4 € 8 8
08.  Completes assigned activities within allotted time* Co C1 Ca 3 C4 € (2} (2}
09.  Returns materials to correct location at the end of activities Co [a51 C2 €3 €4 € L] L]
010. Arrives at agsigned lcc_:ac_iou'ur activity on time co cq o rg Oy ~ ~ ~
Note: May include within or across L




Secondary School Success Checklist

Domain: Personal Responsibility & Independence

—SUBDOMAIN: ORGANIZATION

01

0z.

03.

04.

05.

06.

07.
08.

00.

010.

Accesses and follows daily schedule

Brings appropriate materials to assigned location

Materials/work space are organized
Note: Includes neat paperwork, tidy work space

Begins assigned activities within allotted time*

Completes assigned activities within allotted time*

Arrives at assigned location or activity on time

wuuLan
skill Evaluation Priority Ranking
. . Much :
Notlike  Like . No Some  Major
student student & AL L CONCErN COMcern concern
student
. . . . . e e (" e s ) ) )
Note: Format & length may vary based on student needs (e.g. written, objects, pictures, ipad); student refers to it throughout day 0 ! 2 3 4
Ufes .tnols to document assigned work and/or scheduling mformaponl o flo 01 Co CaCa s e e
Note: Format may vary (e.g planner, calendar, technology, putting information in backpack)
Urses organizational system to document work completion . Co €1 fa O3 04 @ e e
Note: Format may vary (e.g. work system, planner, checklist, system to track grades, syllabus)
s . .. . r r r C C r r r
Note: Includes bringing home and turning in homework, bringing supplies to class 0 1 2 3 4
o 1 (8] o) 3 a 4 o o o
. . . T
Icrient.lﬁes steps requn:ed to complete asmgped activities _ o . o Co 1 fa C3 (4 © e e
Note: Includes breaking down larger projects into smaller steps, sequencing steps, listing steps in organizational systems
o 1 (&) 8 3 C 4 r r r
o 1 (0] r 3 C 4 r r r
Returns materials to correct location at the end of activities Cpg 1 02 O3 04 € o o
. " . r r C e s L) L) L)
Note: May include within classroom or across school/community 0 ! 2 3 4




Key for Step 1: Skill Evaluation Key for Step 2: Priority Ranking

(left column) (middle column)
0= This isNOT like my student. O=Not a concern
1 My student is not/rarely able to 1 Though the skill is not demonstrated
demonstrate this skill with the supports | consistently and or independently, it is nc
provide to the group concern or priority in this environment
1=This issort of like my student. 1= Minor concern
1 My student is able to demonstrate this 9 Demonstrating this skill consistently and/
skill regularly with additional supports independently would be helpful in this
(e.g. individual attention, visual environment
information, additional reminders, 2= Major concern
adjusted assignmentAND/OR 1 Demonstrating this skill consistently and/
1 My student is able to demonstrate this more independently is a requirement in t
skill sporadically with the supports | environment.

provide to the group.

2=This isvery much like my student .

1 My student is able to demonstrate this
skill regularly with the supports |
provide to the group

N/O= | have not observedthis skill area for

my student

N/A= This skill area isnot applicableto my

student




Secondary School Success Checklis

PRISMBEHAVIORS:

A PersonalResponsibility and Independenc@rganization, Planning,
Problemsolving, Persongdresentation

A CommunityEngagementConversation, Other communication,
Recognizing emotions, Cooperation, Understandaafpool/community
culture,

A SeltManagement Selfregulation of emotion & behavioFlexibility, Self
monitoring
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The PRISM Process

Plamntervention Meet to

a. Review Checklist findings, Priority skills,
and 3 Goals

b. Scale priority goals

c. /| 2yaARSN { (dzRSY (i Q&
Preferences

d. ReviewPrevious Interventions

e. Select Intervention

Implementntervention Meet to

a. Plan implementation
b. Review team support needs
c. Gather necessary resources

Interventions link to CSESA Foundations (NPDC) Evidence
Based Practices

{



Social Competency

Peer SocidNetworks

Social Competency
Intervention¢ High School
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Peer and Social Component: Variation
PeerNetworks {'N)

What: Groups of &6 students (including 1 student w/ASD)
meeting weekly during lunch or advisory to engage in a shared
activity and practice social skills with facilitation from a school
staff

Who: 6 students with ASD, 15 peers, 4 facilitators

Goals:Social interactions, initiations, social skills, friendships,
and social contacts

Materials/training: Facilitator manual, group orientation,
ongoing coaching



Peer and Social Component: Variation
Peer Support Arrangements (CA)

What: One or more peers providing social and academic support
a student with ASD in an inclusive classroom with ongoing
facilitation from a schoattaff

Who: 2 students with ASD, 4 peersfagilitators
Goals:Social initiations, classroom etiquette and academic

participation, generalizing socialization with other peers, expandir
conversatiortopics

Materials/training: Facilitator manual, group orientation, peer
support plan, ongoing coaching



Peer and Social Component: Variati@n
Peer Support Arrangements (CA)

Early Findings

A Immediate increase in social exchanges between peer supports and target
students following initial orientation and ongoing trainings; however,
Interactions during core academic/lectub@sed instruction was limited

A Peer supports reported social initiations made by target students beyond
Inclusive general education classrooms

A Target students with ASD invited to several peer support meetings and
enthusiastic participation observed

A High school staff facilitators responded eagerly to strategies that were
outlined in the curriculum, but general education was minimal



Social Competence InterventieHligh
School (SEH) (Stichter and group)

What: 27 sessions of grodpased social skills instruction (S4|
weekly lunch meetings with-2 peers and 2 students with ASD

Who: 4 students with ASD (3 accessing standard curriculum), 7 pe
1 facilitator, 1 SCI instructor

Goals:Facial expressions and body language, conversation skills,
perspective taking, emotions, problem solving, and increasing soci
Interactions and contacts

Materials/training: SCI manual and training, SCI coaching, facilitat
manual, group orientation
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CSESA Transition and Families

/ Transition & Familiesx

Parent support & education
Community/School mapping
Transition planning
Student involvement in IEP
Career development

(& J

CSESA Foundations
(building teams at the school, assessing program quality, training & coaching)




Description of Component

Target Population:
A All high school students with ASD

Target Outcomes/SKills:
A School staff can create Community and School Resource Maps

A School staff can write morell3 compliant IEPs based on quality
transition planning

A Students who actively participate in IEP meetings

A Students who are prepared for college and/or career via work
based learning experiences

A Families who have knowledge about CSESA and the transition
process and feel engaged and empowered

Materials & Training:
A Written and electronic procedures and forms
Implementatlon
A. 8 0SFOKSNERSX laaradlydgas N



Transition & Family Framework

School and Community Mapping

Assessment Equipping Studen

Strengths and Needs Self-determination and
PRISM assessments I
Postschool goals IEP Involvement

) 4

Transition
PlanningMeeting

Buiyoeon

Family(Transitioning Together)

Road Map

-Work Based Learning Experience
-Other CSESA components (NPD
Literacy, ,&c‘:ial. PRISM

Summary of Performance Portfolio




Community Mapping: It Takes A Village
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A Used for Transition Planning, Transitioning Together sessions;dsad learning experiences,
PRISM

A Information about Transportation, Special Education, Recreation, Planning for Adulthood, Tre
& Advocacy, Respite, Health Care Coverage, Health Department, Assistance, etc.



School Mapping

Benefits of School

Mapping

A Effectively categorizes
and utilizes school

resources
A Used for
U Transition Planning ResoUrces in
U Transitioning Schools to Assist
. Students with
Together Sessions ASD
U Social Component
. Extracurricular
ii PRISM Activities
U Work-based
Learnl_ng School
Experiences Calendar/

Schedule

Case Manager

Technology




Transition Planning

A Conducting transition assessment to
develop postschool goals
C PostSchool Goal Questions
C Transition Service Questions
C Courses of Study
C Annual IEP Questions
C Interagency Involvement Questions

A Planning/ writing IEPs that meeflB
(legal) requirements



