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seat (i.e., looking at paper, text, or writing),
looking away from text for up to 1 second,
talking to adult about task

Did not include: Asking an off-topic

question or engaging in an off-topic

conversation, organizing materials, getting

* Checked the accuracy of the work and the out of seat, flipping through pages not as
self-management sheet with a teacher or part of an assigned task

paraprofessional v
Social Validity Measures

* Students completed 30-minute independent  Same as baseline, except students did the following:
“business-as-usual” sessions.

RATIONALE o

. . .
* Self-management is considered an emerging and effective evidence- simdientis compl iz wriinided. aesiamens
from other classes.

based practice with strong eftect sizes (deBruin, Deppeler, Moore, & .
Diamond, 2013; Odom et al., 2003). * Redirects were given to students.

o Self-management has been successfully used to improve independent * Students could ask for help if needed.

work skills in inclusive settings (Harrower & Dunlap, 2001).
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o Little research has been conducted with adolescents with autism _ , , o
* A trained peer with autism led training.

spectrum disorders (ASD; Mesibov & Shea, 2011). .

+  Video modeling was used. Earned time for desired activities (e.g., 5 to 10

minutes of movie, phone time) upon accurate
completion of work on the checklist

. . Sessions
* Teacher: Training, coaching, and support;

feasibility and acceptability; usefulness and
effectiveness

« No study has looked at self-management and academic engaged time
in high-school-age students with autism in a public school setting
(deBruin et al., 2013; Lee, Simpson, & Shogren, 2007; Southall & Gast;

* Opportunities to practice, ask questions,
and give feedback were provided.
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