/

7 The Center on Secondary Education for
Students with Autism Spectrum Disorders

Peer and Social Component:

Peer-Mediated Strategies

STRAND: Educational Strategies and Interventions for High
School Students with Autism Spectrum Disorders




About CSESA
o

* Research & Development Center
* Funded by the Department of Education (IES)

* Purpose: To conduct a program of research to
develop & evaluate a comprehensive, school-based
intervention program for secondary students with
ASD. The ultimate objective of the Centeris to
improve the cognitive, communicative, academic,
social, behavioral, functional, or transition outcomes
of secondary students with ASD.”
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2012-2013

Year 1
Development &
piloting of individual
model components
(6 sites)

CSESA

The Center on Secondary Education for
Students with Autism Spectrum Disorders

The Big Picture

2013-2014
Year 2

Piloting of several
components in
combination

(6 sites)

2014-2015
Year 3

Randomized control
trial (RCT) of full
model at 30 sites

across the country
(Cohort 1)

2015-2016
Year 4

Continue
implementation at
30 Cohort 1 sites;
enroll 30 more sites

(Cohort 2)

2016-2017
Year s

Continue
implementation at
30 Cohort 2 sites,
follow-up data at

Cohort 1 sites




CSESA Process

ASSESSMENT

School & Student

IMPLEMENTATION

CSESA Interventions
I OUTCOMES I

Improved School and Student Outcomes




CSESA Domains

Independence

Academics & Behavior

Peer & Social Transition &
Competence Families
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CSESA Interventions

e Evidence-
Based
Practices
(EBPs)

NS : Independence
A & Behavior
Peer & Social Transition and
s Competence Families
*SCI-H

* Peer supports
e Peer networks

-
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Peer and Social Component




The Relationships of Students

Acqual
(Classmates, T s ople Paid
to Be There



Indicators of Friendships and Peer
Relationships During Middle and High School

Frequently sees friends outside of school:

Intellectual Disability Multiple Disabilities Autism

Never or rarely receives phone calls from friends:

84%

Intellectual Disability Multiple Disabilities Autism

Have NOT been invited to other youth’s social activities during the past year:

Intellectual Disability Multiple Disabilities Autism

ATION “» O
TRANSITION STUDY 2

www.nlts2.com

Wagner, Cadwallader, & Marder (2003)


http://www.seels.net

Indicators of Friendships and Peer
Relationships During Middle and High School

Never visited with friends during the previous year:

Intellectual Disability Multiple Disabilities Autism

{

§
'.!“

Never or rarely receive phone calls from friends:

SEELS

www.seels.net

Intellectual Disability Multiple Disabilities Autism

Never invited to other children’s social activities during the previous year:

Intellectual Disability Multiple Disabilities Autism


http://www.seels.net

A Few Promising Pathways...




CSfSFf Peer and SoCta/ Compoﬂenﬁ (/DASC)

(A. Peer Networks: Students interact in facilitated small
groups in regular meetings held outside of instructional
time
B. Peer Support Arrangements: Peers provide academic
and social support in an inclusive general education
classroom
C. Peer Partner Programs: Peers interact with and support
students in special education classrooms as part of a
credit or volunteer program

Peer-Mediated Intervention Components Include:
1. Identify and Recruit Peers

2. Orient All Students to the Intervention

3. Staff Facilitate Interactions and Provide Ongoing Support
4, Staff Provide Additional Training to Peers (as needed)

This cognitive-behavioral social skills training program,
the SCI-H, consists of five units, with a range of five to
eight 45-minute lessens per unit. Each unit offers
introductory material, modeling, structured practice, and
naturalistic practice. Additionally, review activities and
homework are included to provide practice and review of
previously learned skills and opportunities to generalize
skills to real life situations.

The five units are
« Facial expressions

« Communicating ideas
« Collaboration

» Perspective taking

+ Problem solving




Peer Network and Peer Support Decision Tree:
Matching Student Needs to Intervention

Increasing social Peer Network and/or
interactions Peer Supports

Does the student have ggcial-related goals related to |
1) fostering friendships, 2] increasing social
interactions, or 3] increasing collaboration/task-
related social skills?

No —_— Peer Network
No — Peer Network
i | Is there an adult \ _
Is t_he student included available to facilitate g . ,
inagened class? A in the gen ed class? '
Yes Fostering friendships =———— Peer Network
Yes _

Increasing
collaboration/task- =——— Peer Supports
related social skills

Create goals, then '
choose based on
goals

No social-related goals me——— o :
{see "Preparing for
Intervention” section
of manual)



Implementing Peer Network &

Support Strategies
"

1. ldentifying student goals and needed
supports

2. Selecting and inviting peers
3. Equipping peers for their roles

4. Supporting students as they work and
spend time together

5. Reflecting on the process and impact

6. Facilitating relationships beyond the
classroom and network



Resources

http://inclusiveeducationpdresources.com/peer-mentoring/

http://www.pattan.net/Videos/Browse/Training%20Series/Starting+Point
s+and+Possibilities+Promoting+Inclusion+Learning+and+Relationships+fo
r+Students+with+Complex+Needs



http://www.pattan.net/Videos/Browse/Training Series/Starting+Points+and+Possibilities+Promoting+Inclusion+Learning+and+Relationships+for+Students+with+Complex+Needs/Single/?code_name=starting_points_and_possibilities_-_peer1
http://www.pattan.net/Videos/Browse/Training Series/Starting+Points+and+Possibilities+Promoting+Inclusion+Learning+and+Relationships+for+Students+with+Complex+Needs/Single/?code_name=starting_points_and_possibilities_-_peer1
http://www.pattan.net/Videos/Browse/Training Series/Starting+Points+and+Possibilities+Promoting+Inclusion+Learning+and+Relationships+for+Students+with+Complex+Needs/Single/?code_name=starting_points_and_possibilities_-_peer1
http://inclusiveeducationpdresources.com/peer-mentoring/
http://inclusiveeducationpdresources.com/peer-mentoring/
http://inclusiveeducationpdresources.com/peer-mentoring/

1. Identifying Classroom Expectations and Needed

Supports (Peer Supports; in the classroom)

What are the standards informing curricula,
instruction, and assessment in this class?

* What are the expectations general
educators hold for all students in this class?

* What IEP goals will the student work on in
this class?

* How will the student be supported to
participate in all of the learning and social
opportunities in this class?




Classroom
Activities
Assessment

%, Classroom

L X

.0 Activities Assessment

Class:

Stuclent:

Teacher:

Tearm:

Typical activities
and routines

Expectations for students

Whale-class instruction

Small-group instruction

Independent work

Aclaptations and supports

.
Continued
L




Class:

U.S. government/11th grade

Classroom Activities Assessment

Teacher:

Mr.Jakowskel

Student wmawown

Team: Mr_jakowski, Ms. Souza, and Ms. Rogers

Typical activities
and routines

Whole-class instruction

Lecture

Current events
discussion

watching
documentaries

quest speakers

Small-group instruction
Cooperative learning

gro M.'PS

Debate teams

Independent work
wWorksheets

Expectations for students

Students Listen, answer
questions, and take notes (Bx-4x
per week).

sStudents share info from
newspapers, lnternet, radio and
TV related to current poLﬁticﬂL
events covered Ln elass (daily).

Studente complete guided notes
ereated hk’i the teachers;
discussion follows (2x per
month).

Local and state vepresentatives
talke about belng a public efficial;
students nuust research each
speaker prior to each talk and
prepare questions about current
events (2x per semester).

Students review Lnformation
covered during the week and
answer worksheet guestions (1x
per week).

Students are asked to vesearch
both sides of a current topie and
debate the Lssue in teams (Lx per
nonth) .

Students wse thelr textbook te
answer worksheet a[u.cstiows (2x-~
2x per week).

Adaptations and supports

R will sit L the front of the
classroom; peers caw share notes;
= will follow along with gutded
wotes; teacher and/or peers will
ask R clarifying questions.

As during lecture, R will sitin
the fromt of the classroom.

= will complete guided notes
adapted to stress main
concepts/ideas; R will review what
he watehed with his peer supports.

R will research upeoming guest
speakers with a peer o the
internet; peers will Edewtf,ﬂd tople
tdeas for R to search; peers will
help R program questions into
his AAC device.

Adapted que&tio ns for = should
have two- to three-sentence
answers; peers can check
sentences to ensure correct
spelling and grammar.

Peers supports can help R enter
ch arguments tnto his AAC
device for the group; R’s role will
be to start the debate.

R will use guided wotes that
stress maln concepts; he will
seleet corvect answers from three
multiple cholces; peers can assist
hime when done with thelr work.




Classroom Activities and Peer Support Brainstorming

Student Goals:

At the beginning of class....

The student could ... The paraprofessional could ... Peers could ...

When there are lectures or whole group instruction...

The student could ... The paraprofessional could ... Peers could ...

When there are small group or lab activities...

S u p p O rt The student could.... The paraprofessional could ... Peers could ...

Plan

‘When there is independent seatwork...

The student could... The paraprofessional could ... Peers could ...
‘When
The student could.... The paraprofessional could ... Peers could ...

At the end of class...

The student could ... The paraprofessional could ... Peers could ...




Example One of Peer Support Plan
The Biology class is o great place for Brad to work on goals related to developing social and
conversational skills, as well as expanding his tvping and writing skills. Below are some ideas for how

Brad might become more involved in class activities during Biology, as well as some ideas for how the
peers at Brad's table could support him.

At the beglnning of class....
Peers could... The facilitator could...

» Azk Brad about his day or
upcoming schocl events

+ Talk quictly with his peers
{when it 1s okay with the
teacher) Help Brad pass out any

» Pasz out worksheets or other warksheets
materials to the class (if there » Make sure Brad has all of the
are any that day) sume materials for class, such

+ Listen and respond to Ms. as a book, worksheets, lab
Hale do attendance materials, etc.

+ Boot up his laptop, if he will » Help Brad get out his notebook,
be taking notes in class pen, paper, atc. for class

« Try to draw some of the peers
at the table into conversation
with Brad —vou may have to
do some modeling or give them
some ideas of things they could
ask about or prompt Brad to
ask questions of his peers
Make sure Brad has the same
materials as hiz classmates,
such as a book, any worksheets,
paper., pencil, lab materials,
ete.

Leok through the materials
quickly to sec if there are any
things that eould be sdapted

At the beginning of class...

Lectures or whole group

instruction...

readily

When there are lectures orf whole group instruction...

« Listen to Ms. Hale as she

presents information to the class

» Quictly usk his peers questions
about the material M=, Hale is
prescnting

» Take notcs by typing important
specific key words or phrases

that are being written down by 2

peer (preferubly) or the

fucilitator

Copy by hand those same key

wards or phrases with the

fucilitator's help or highlight

notes

s Turn oft/on the lights when Ms.
Hale is using the overhead
projector

Peers could...

« Make sure Brad has all of the
same materials for the activity
as they do

= As you are taking your own
nates, copy down on a scparate
piece of paper some of the
important words or ideas from
the class discussion; Brad can
then tvpe these as his own notes
or copy them down with the
facilitator's help. Write fairly
large 50 Brad can see clearly.

» Perindically check to make
sure Brad is doing ckay with
typing or writing his notes

+ Decasionally lean over and

gquectly summarize & key point

or interesting fact for Brad, or
ask him simple questions that
help him follow along

Encournge Brad with lots of

positive feedback!

The facilitator could...

« Mauke sure Brad has the same
matenials as his classmautes
Always brainstorm ways Brad
can be engaged in the
discussion: Can he answer a
question? Can he share an
idea?

Help Brad to take modified
notes by tvping key words!
phruses on the laptop
{preferred ) or writing them out
by hand

Encourzge Brad to lack at
Ms. Hale or the whiteboard as
mstruction is taking place
Lot the poers know when they
are doing o great job
mnteracting with or supporting
Erad

Prompt Brad to ask his peers
ter double check his notes



When there are small group or lab activitles...

Brad could...

» Listen to Ms. Hale as she
presents instructions to the
class

« Participate in the small group
or lab activity

» Ask peers for help doing his
part of the activity

Peers could...

# Make sure Brad has all of
the same materials for the
activity as they do

» Give Brad oppertunities to
make choices about or give
input into the activity.

# Even if Brad can't do all of
an activity, ke can probably
still do a part of it.

» Encourage Brad with lots of
positive fecdback!

The [acilitator could...

« Make sure Brad has the same
matenals as his clussmates for
the activity
Always brainstorm ways Brad
can be engaged—even in small
wavs—in the activity: Can he
mark the group's answers on the
worksheet? Can he be asked his

opinion about an answer?

Cave peers ideas for guestions
they can ask Brad or ways they
can invalve him—think
creatively!

Independent seatwork...

At the end of class...

s Tulk guictly with his pezrs (if
evervone's work 15 completed)

s Collect any matenals for
M=, Hale

» Put away his things

» Shut down his computer if he
wis toking notes in class

Peers could...

+ Azk Brad about his day, what
he s doing after school, or
upComing events

+ Help Brad put away his things

+ Walk with Brad to or part way
to hiz next class

» Let the peers know when they are
doing @ great job supporting Brad

« (Give Brad examples of questions
he can ask his classmates

When there is independent seatwork ...

Brad could...

= Listen to Ms. Hale as she
presents instructions to the class

= Work with the facilitator to
finish the worksheet or other
activity

» When other peers are done, ask

them for help doing completing
hiz work

The facilitator could...

¢ Make sure Brad has the same
materiels as classmates

« Try to draw all peers at the
tuble into conversation with
Brad — vou may have to do a
little modeling to pet things
stared

Peers could...

+ Before bepinning vour own
work, make sure Brad has all
of the matenals he needs for
the activity

» When you are finished with
your own work, check in o sce
if Brad could use some help
finishing his own work or help
double check his answers

¢ Encourage Brad with lots of
positive fecdback !

Small group or lab activities...

The facilitator could...

« Mlake sure Brad has the same
materials as his classmates for
the activity

« Wark with Brad on completing the
activity in o modificd way. Can
Brad tell you the answer if you
read it to him? If you gave him the
answer, could he practice typing or
writing 1t down on the worksheet?

* Is there an alternative activity
Brad could complete?

# Let the peers know when they arc
doing a great job supporting Brad

At the end of class...



1. Identifying Student Goals and Needed Supports

(Peer Networks; outside the classroom)

o

* What social-related goals does the student have?

* Which of those goals will we focus on as part of the
peer network?

* Does the student interact more successfully with
adults than peers?

* Does the student initiate interactions?

* Does the student use his her communication
device?

* Are interactions balanced and reciprocal?
* Are conversational topics appropriate and engaging?

* How will the student be supported to participate in his
or her peer network?



Selecting and Inviting Peers:

Look for Peers Who...
\

Have common time available with the student (peer network) or have the
same general education class as the student (peer support)

Are interested and excited to participate

Have shared interests in common

Are motivated to develop an ongoing social relationship with the student
Can and will stay involved through the semester or school year

Are a positive peer model for the student

Other considerations: consistent attendance, existing social networks,
similar ages, preferred by the student



Other Issues to Consider

o

* Who will approach peers to invite them to be
part of the project?

* What exactly will you say?

* What commitment are you asking them to make?
* Whose permission will you require?

* How will you obtain this permission?

* How will you respond to questions that arise?

* Will you require an application or interview?



3. Equipping Peers for Their Roles:

Questions to Consider

\

* Who will lead the orientation session?

* When and where will the session be held?

* What topics will be addressed?

* Which students will be encouraged to attend?
* How many students will be trained at once?

* Qther considerations?



The Purpose of the Peer Orientation

o

* Students (and adults) learn more about each other

* Discuss goals

* Ask questions

* Share ideas for increasing interaction with one another
* Clarify academic expectations (peer support)

* Determine when interaction could occur elsewhere during the
school week (peer network)

* Establish a regular meeting time during lunch period or another
specified time (peer network)



Example Peer Orientation Session

——

* Introductions/icebreaker

* Rationale for peer-mediated strategies

* Background about the student

* @General goals in the class, club, or other activity

* Confidentiality and respectful language

* Expectations specific to the classroom or elsewhere

* Technology and communication systems

* Basic instructional and support strategies (peer support)
* Student motivation and feedback

* |nappropriate behavior of peer supports or student with disabilities
* When to seek assistance

* Questions

* Scheduling



\

Specific to Peer Supports...

* How will the team communicate about future lessons?
* Who will adapt materials?

* Who will collect data on IEP goals?

* Who will model support strategies?




Peer Network Orientation Check/ist

Focus Student: School:
Facilitator: Date:

Peer Partners Present:

Circle ¥ {yes) or N (no) based on whethar the following occurred:

1. ¥ N Was the student with a disability present?

2. ¥ N Were all of the network members in attendance? List names of panners who werne
present.

3. ¥ N Did the partners and student intreduce themselves and participate in introductory
activities appropriately (if student is mostly nonverbal, did | introduce him or her to the group
and give non-confidential background information?)?

4. Y N Did students talk about areas of shared interests?

5 ¥ N Did the group discuss the geals for the group? List any goals suggested by group
members:

N Did the group discuss ways to werk toward the goals of the peer network?

M Did | discuss the importance of confidentiality and respectful language with the group?

< < <

N Did the group talk about when social interactions can cecur?

b ® N>

¥ N Did | offer specific suggestions on ways to interact socially?

10.% N Did the group schedule regular meetings or discuss the date of the next meeting?

O Questions or concerns raised by peers (list below):

Peer Support Orientation Checklist

Focus Student: Schaal:
Facilitator: Date:
Peer Partners Presant:

Topics coverad:

=]

o o0 o oo

=]

Rationale for peer supports strategies

Background about focus student

General goals

Confidentiality and respectiul language

Expectations specific to the classrcom (drawing from a written Peer Suppert Plan)

Peer support strategies relevant 1o the student, including communication system (if applicable),
promoting class participation, promaoting interactions with classmates and student motivation

and feedback

Guidance on when to seek assistance from educators or paraprofessionals

O Additional roles and responsibilities for peer support (list below):

a

Questions or concemns raised by peer supports (list below):




4. Supporting students as they work
and spend time together

Peer Supports; inside the classroom)

~—

Ensure content is modified appropriately for student with
disability

Encourage the student and peers to have regular attendance
Check in with the students and answer any questions

After each class, reflect and make adjustments as needed

Complete the Peer Support Weekly Checklist (optional)

Provide feedback to the peers and student outside of class



4. Supporting students as they work

and spend time together
(Peer Networks; outside the classroom)

—

Ensure an appropriate activity is planned

Encourage the student and peers to attend meetings

Be present during meetings and ensure everyone is included and
participating

Check in with the group and answer any questions

Encourage members to connect with each other outside of the
meetings

After each meeting, reflect and make adjustments as needed
Complete the Peer Network Weekly Checklist (optional)

Provide feedback to the peers and student outside of the meeting



Peer Support weekly Checklist

Student: School:
Facilitator: Date:

Peer Pariners Present:

Circle ¥ (yes) or N {no) based on whether or not these behaviors occurred during the class.
Try to complete about once a week.

1. ¥ N Are peer supports in close proximity to the student during class?
¥ N Do the students sit next to each other?
N Y N Do the students remain in close proximity during out-of-seat class activities?
N/ Y N During group activities, do the students join the same group?

2 Y N Are peer supports interacting with the student in class?

N Do they greet the student (e.q. "HI" or “see you later”)?

N Do students engage in other conversations?

N Do peer supports include the focus student in interactions with other peers?

< <=

3. ¥ N Arepeer supports assisting the fecus student academically?

N Do the peer supports help the student participate in class activities?
N Do peer supports repeat of rephrase instructions for the student?

W Are peer supports appropriately prompting the focus student?

N Do peer supports provide appropriate feedback to the focus student?
N Do students work together on classroom activities?

N Do students share work materials?

<< <<=

4% N Are you (facilitator) supporting peer suppons and the target student?

N Do you facilitate interactions during class when appropriate?

N Do you provide reminders/feedback to peer supports before, during, or after
class?

Y N Do you provide praise and feedback to students during or outside of class?

=< =<

‘What feedback have you given —or will you give—to peer supports?

‘What support do you need from other staff to support these students well?

.
Peer Network a)eeé/y Checklist
Student: School:
Facilitator: Date:
Peer Partners Present:
Circle ¥ (yes) or N (no) based on whether or not these behaviors occurred during the meeting.

1. Are peer partners and the student interacting during the meeting?

Did the student stay for the majority of the meeting?
Does the student initiate interactions with parners?
Do partners initiate interactions with the student?
Do students engage in a game or activity together?
Do students engage in conversation together?
‘Was targeted social-related goal(s) addressed?

- <=
Z2Z2ZZzZZ

El 2. Are you (facilitator) supporting partners and the student?

Do you provide structure and facilitate the meetings as needed?

Do you monitor interactions during the meeting?

Do you provide praise and feedback to students during the meeting?
Did you discuss the date of the next meeting?

Did you discuss the activity for the next meeting?

- = =
Z2ZZZZ

IEI 3. Are peer partners and the student getting together outside of the meetings?

Y N Does the student ever initiate interactions outside of the meeting?
Y N Do partners initiate interactions outside of the meeting?

‘What feedback have you given—or will you give—1to the peers?

What support do you need from other staff to support these students well?




Selecting Activities for Peer Networks

—

Be age-appropriate (e.g., instead of coloring cartoons, make posters for
events)

Be interesting to all members of the network and can possibly include the
student’s “perseverative” interests if appropriate

Have a (valued) role for everyone
Provide multiple opportunities for interaction

Allow interaction modes that are appropriate for the student (e.g., a game
that is entirely verbal would not be appropriate for a nonverbal student)

Be practical to implement in the location and amount of time the group
meets



What Training Will You Provide to

Facilitators?

o

Identify adults (e.g. special educators, paraprofessionals, school staff,
community staff) who will facilitate the networks and peer supports.

Facilitators should know the student(s) well, have the time to
implement the intervention, and ideally, know other students in the

school who might participate as partners.

Groups can have co-facilitators if desired.



Using the “Least Intrusive” Support that “Works”

\
Can the student do it...

* ...on his or her own?

* ..if given the right technology or adaptive equipment?

* ..if provided with some additional skill instruction?

* ..if shown how to use basic self-management strategies?
* ...with help from a peer, classmate, or co-worker?

* ...with occasional help from a special educator, job coach,
service provider, or other paid staff?

* ...with ongoing help from a special educator, job coach,
service provider, or other paid staff?




A Few Great Articles on Facilitating

Interaction

e —

http://www.uvm.edu/~cdci/?Page=parasupport/chrono.html

http://tcx.sagepub.com/



http://www.uvm.edu/~cdci/?Page=parasupport/chrono.html
http://tcx.sagepub.com/

How Might You Capture These Changes?

S



Our CSESA Pilot Studies
.‘

* 3 studies
* Peer networks in the cafeteria (4 students)
* Peer networks in an advisory class (2 students)

* Peer support arrangements in inclusive
classrooms (4 students across 3 states)

* All high school males with ASD

* 1-4 peers partners per group (students
without similar disabilities)



*

*

*

*

*

Classroom and Network Observations

——

Nature of students’ interactions with peers

Types of conversational skills demonstrated
Modes of communication used

Persons involved in interactions

Time in which students are engaged academically
Time in which students are working with a
one-to-one adult support




Mean percentage

Increases in Peer Interactions
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Conversations with Students with

Disabilities
.’

* Are you enjoying spending time with ? Why or why not?
* What are some of the things you do together?

* What help do you find most helpful? Least helpful?

* What have you learned from working with ?
* Do you consider to be a friend?
* Would you like to continue working/spending time with ? Why or

why not?



Student Feedback Form

Srodene: Classroam:

Semester:

Please read each of the following questions to the student with disabilities wiho had a peer nerworx. Circle the
answer that best seflects their response. Add any notes below if the student elaborates on their response.

1. Do you bke going to school?

Comments!

2. Do you kave friends ot sehoaol?

Comments!

3 Did you spend dme with [names of peer partners]?

1f yes, whar did you da?

4. Did you like spending time with
in school?

[names of peer partners

Comments!

5. Did spending time with
learn new things?

rames of peer partners] help you

Comments!

6. Are ___ [mames of peer pariners] your fends?

Comments!

7. Would you like to keep hanging out with
partnees]?

names of pees

Comments:!

Cirele “unsure’ i the stedent eommuonicates he of she is not eestain of the answer. Ciecle “unclear”

carnot eommunicate his or her perspective.

An altesnate set of questions are incuded on the next page.

Yo e Llnur
Yo e Llnu
Yo e Llnu
Yo e Llnu
Yo e Llnu
Yo e Llnu
Yo e Llnu

Unckas

Unckas

Unckas

Unckas

Unckas

Unckas

Unckas

*if the smdent

1. Whan did you like about spending time with vour peer pariners?

2, Whan did you not like about spending time with your peer parnness?

3. Would you like 1o cominue spending time with your peer pariners?

4. Hawe you made new frends? Who?

5. Whan other types of support would you like o receive?

6. Whan other school activities would you like 1o be pan of?

7. Are there other students in the scheol you would like vo get 1o know?

Other Comments or Feedback:

Please retuen o by .




Conversations with Peer Partners

-‘

How would you describe your experiences?

Did you enjoy serving in this role? In what ways?

What things have been going really well? Not so well?

In what ways have you benefited from this involvement?
What changes have you noticed in your partner, if any?
Has this been a beneficial experience for your partner?

What additional help would you like to be effective in this role?



Peer Partrner Feedback Forn

Student: Classroom:

We want to know your thoughts abowt belng past of 4 student’s peer aerwotl. Please sead each of the following

stacements and circle the answer thar best reflects your views,

Semester:

5]

wn

L.

1 felt confident being a peer partner.

1 had enough help from a teacher or teaching assistant (ie.,
paraprofessional) to So this mole well
This was ton mach work for me.

My partner benefited redaly from spending tme with peers (e, mlks mome
with peers, has more foends).

My partner with disabilities benefited v other supr from spending time with
peess (e, leams new shalls).

1 benefitted rogialy from being o peer partmer.

1 benefitted fn séer sayr from being a peer parmer.

1 consider my partner with disabilities to be 2 faend.

Orther students at our school should also do this.

1 would do this again m the futre.

Disagaee

Dhagzes

Difmgee

DHssgaee

Dhagzes

* eunsal

* eunsal

Mew=al

* eunsal

* eunsal

Neu=al

Mew=al

* eunsal

* eunsal

Neu=al

Agree

Agree

Agrer

Agree

Agrer

Pgree

Agree

1. Whar aspects of being a peer partner have you enjoyed the most?

2. What have you found o be most surpeising or ehallenging part of this experience?

3. Whant have you learned about vourseli—or about others—from this experience?

4. In what ways have you seen your paniner benefit from being part of this experience?

5. What advice would you have for other students in your scheol who might be thinking about
becoming a peer parnes?

6. How can school stafl better support you in this role?

7. What guestions do you still have?

Other Comments of Feedback:

Please return 1o by .




Conversations with Educators &

Facilitators
\
* What is your overall impression of the strategies?

* How would you describe the experiences of students?
* How effective have peers been at providing support?

* What strategies do these peers still need to learn?

* What concerns (if any) do you still have?

* What sort of assistance would be most helpful for you?

* What have been the benefits to students with disabilities? To their peer
partners? To other students? To school staff?



Network Facilitator Feedback Form

Teache:

Schoal:

Studene with a Disabiliy: Semester:

We want 1o know your thoughts about leading a peer network. Please read each of thy
cirele the sngwer that best reflects your views.

following statements and

I. Theamount of ime required to implement this necwork was reasonable.

Disgeee  Mewsl Agsex
2. This stracegry fizs well in the culture of our school, Pep— -
3. This was 2 good way to support school participation. Dire el s
4. The student with a disability benefitted soqalhy from having a peer nevwork. Dissgoee Nl -
5. The smdent with a disability benefitted bebavisrnll from having 2 peer

? Dimgees  Newsal Agrer

network.

6. The peers without disabilities benefitted sodiadfy from being involved. — Agree
T The peers withous disabilitics benefitted febavicrally from being mvolved. Disagee el Agree
E. 1 bad enoagh support from oshers in my school o g pap— y—
% lam motivated o continwe facilitating peer networks in the future, sl Agree
1 1 am mere confident supporting students with disabilities.

Disigaee  Newwsl  Agn
Disagpee i - aree

1 In what ways did studenis with and withou: disabilities support and interact with one another?

2, What went especially well? Why?

3. Whar challenges did you experience (il any)?

4. Whan differences (if any) have you noticed for students with disabilities?

5. What differences (if any) have you noticed for panicipating pecrs?

6. How would you describe the relationships students ase forming?

7. What additional resources, assistance, or training do you need 1o support students well as pamn ofa
peer network?

Other Comments of Feedback:

Please retwrnto by .




What Participants Told Us
.!Llllb»

* Student with ASD

« “| believe I'm feeling a little more social.”
*  “We should of had more than one day a week.”

* Peer

* “The networks help[ed] me see that at times not everybody has the
same point-of-view on different matters.”

* “I've been able to communicate better with the kids, but also with
other people.”

* “My eyes are more open to my partner’s needs.”

* Facilitator
* “The student wants to make friends.”
* “The student talks a lot about his peer buddies.”

* “The peer partners learned more about special needs and their own
compassion.”




Conversations with Parents

\

What does your child tell you about working with his or her
peers this semester?

What have you noticed that suggests your child is enjoying this
experience?

Does your child describe his or her peers as friends?

Is your child connecting with his peers outside of school, by
phone, e-mail, or in person?



6. Facilitating relationships beyond

the classroom and network
\
* Check in regularly with students

* |Involve families appropriately

* Create opportunities for students to see each other outside of the

network and classroom, and encourage other educators and staff to do
the same



Key Findings and Lessons Learned

—

* Peer networks and peer supports are a relatively easy
(and inexpensive) way to address social- and academic-
related support needs of adolescents with ASD

* Students with and without ASD benefit socially from
participating in peer-mediated arrangements

* Peer-mediated arrangements substantially increase
social engagement and foster social connections



For more information:

‘\

* http://csesa.fpg.unc.edu/

* Erik Carter: erik.carter@vanderbilt.edu

* Jenny Gustafson: jenny.gustafson@vanderbilt.edu

* Nigel Pierce: npierce6@nccu.edu



http://csesa.fpg.unc.edu/
mailto:erik.carter@vanderbilt.edu
mailto:jenny.gustafson@vanderbilt.edu
mailto:npierce6@nccu.edu
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