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Reminder of the CSESA Process 

• We’ve already 
assessed and started 
planning 
• Used SSS-C, IEPs, 

current data 

 

• We already have 
social related GAS 
goals for students 

 

• Now, it’s time for 
some training related 
to implementing 
interventions! 

Done or in progress 
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Option 1: Peer Networks 

• What is it? A social group of 
students established around a 
student with ASD that: 

• Meets weekly and interacts 
outside of the meeting 

• Helps the student become more 
involved in school life 

• Receives regular guidance from an 
adult facilitator 

Adapted from the Peer Partner Project, Carter & Asmus (2010-2014) 



Goals of a Peer Network 

• Students with ASD who are supported by 
peers have been found to: 

• Interact regularly with more peers  

• Enjoy more sustained interactions with peers 

• Increase the number of friendships 

• Participate in more school activities 

• Peers providing support to classmates with 
ASD have reported: 

 

 

 

I loved being part 
of this and being 

able to learn a 
little more about 

Jack. 

I've been able to 
communicate 

better with the 
kids but also 
with other 

people. 

My eyes are 
more open to 
my partner’s 

needs. 



Identify and Provide Training 
to Facilitators 

• Identify adults (e.g. special educators, paraprofessionals, 
school staff, community staff) who will facilitate the network. 

• Facilitators should know the student(s) well, have the time to 
implement the intervention, and ideally, know other 
students in the school who might participate as partners. 

• Facilitators receive a manual, view a PowerPoint, and ask 
questions in the training meeting (with subsequent meetings 
if necessary). 

• The CSESA team provides ongoing coaching to facilitators 
throughout the intervention. 

• Groups can have co-facilitators if desired. 



Implement the Social-Focused 
Intervention(s) 

The following sections include step-by-
step guidance for establishing peer 
networks and peer support arrangements 
in a variety of school settings.  



Peer Networks 

Steps for Getting Started 

Adapted from: Carter & Asmus (2010-2014); Carter, Asmus, Moss, Cooney, Weir, 
Vincent, Born, Hochman, Bottema-Beutel, & Fesperman (2013); Gardner, Carter, 
Gustafson, Hochman, Harvey, Mullins, & Fan (in press).  



Peer Networks: Overview 

1. Identify and invite network partners 

2. Hold a training meeting for partners (student with 
ASD usually does not participate, but can do so) 

3. Hold an orientation meeting with student and 
partners 

4. Facilitate regular social network meetings 

5. Schedule regular social contacts between meetings 

6. Provide feedback and support 

7. Fade support 

 



Some Additional Resources 

Peer	Network	

Materials	

 

 

 

 

 

 

 



1. Identify Network Partners 

1. Identify three to six peers who may be: 

• Interested and excited to participate in the group 

• Have shared interests in common   

• Motivated to develop an ongoing social relationship with 
the student with ASD 

• Can/will stay involved through the semester 

• A positive peer model for the student with ASD 

• Has shared time available with the student with ASD 

 



Keep in Mind 
• Think creatively! 
• Select the right number of peers based on the student. 
• If not familiar with the student, talk to someone who is. 
• Peers may have a disability such as a learning disability 

or emotional/behavior disorder but not an ASD. 
• Think about peers who: 

• Already interact with the student 
• Have shown interest in the student 
• Are often around the student 
• Have similar interests to the student 
• Have an established group of friends 
 



How to Identify Peers 

• Ask the student with ASD for ideas 

• Ask teachers (beyond special educators), 
coaches, club leaders, paraprofessionals, and 
parents 

• Look around, get to know students at school, 
and look for established groups  

• Talk to a class or a club 



How to Ask Peers 

• Meet individually with students 

• Approach an existing peer group 

• Speak generally to a large number of peers 



2. Hold a (separate) Training 
Meeting 

• This is an optional meeting. The idea is to address issues 
that may be inappropriate to discuss in front of the 
student. 

 

• Possible topics to cover: 

– Communication strengths and difficulties of the student 
• Tips for the peers on the most successful ways of communicating 

with the student 

– The student’s goal and how the peers can help them meet 
that goal (if appropriate) 

– Unusual/challenging behaviors and how peers should 
respond 

 



Peer Training Prezi 

http://prezi.com/lojmdhos_h58/high-school-social-networks/


3. Hold an Orientation Meeting 
(refer to Orientation Meeting Guide) 

 
• Introductions  

• Discuss goals of the social network:  

• To have fun together 

• To increase opportunities to interact with new 
people  

• To help each other develop new friendships 

• To encourage each other to be involved together in 
other school or after-school activities 

 



3. Orientation Meeting (cont.) 

• Try to get peers to discuss ways to accomplish 
these goals 

• Schedule regular meetings  

• Establish a way to remind students about 
weekly meetings: email, text, in person 

• Consider students’ schedules: 
• Be sure to have the schedule of the student with 

ASD at the initial meeting 
• Have other students share when their schedule 

overlaps with the student with ASD 

 



Orientation  
Meeting  
Fidelity 

 Checklist 



4. Facilitate Weekly Network 
Meetings 

These meetings provide a venue for:  

•Peer network members, including the student 
with ASD, to interact and informally discuss weekly 
interactions  

•The facilitator to model and facilitate peer 
interactions  

•Peers and the student with ASD to consider how 
to extend the social network beyond the school 
day 



4. Weekly Meetings (cont.) 
(refer to Network Meeting Guide) 

• Conversation and/or activities 
• Card games, board games 

• Technology (iPad games, music) 

• Arts and crafts 

• Eating lunch 

• Discussing a movie or common interests 

• Discuss previous week’s interactions and record 
• Share as a group 

• Ask students individually during meeting 
 

 



4. Weekly Meetings (cont.) 

• Discuss the next meeting and interactions, 
including ways to extend the network beyond 
school day. 

• Talk to students about events outside of school 
(school plays, sporting events) and using 
technology (email, Facebook, texting, etc.) to 
interact as a group 

• Facilitator needs to: 

• Plan and organize activities where appropriate 

• Facilitate interactions 

• Informally assess group satisfaction 
 

 

 



Importance of the Weekly Social 
Interactions 

• Informally scheduled interactions between the 
student with ASD and network partners throughout 
the week 

• Weekly social contacts are intended to: 

• Increase the number of interactions between the 
student with ASD, network partners, and possibly 
other students 

• Increase participation of the student with ASD at 
school events  

• Promote the development of relationships  



Network  
Meeting 
 Fidelity 

 Checklist 



*Adaptations for Students Across 
the Spectrum 

• For students with high-functioning autism (HFA), a peer 
network could focus on the student’s interests/activities or be 
part of a volunteer credit project. 

• Students with HFA may take a more active role in leading parts 
of the orientation session. 

• Peers may need additional support to understand and accept 
the student’s individual social needs. 

• Students with complex communication needs may need 
additional supports such as visual aides or a communication 
device to interact with peers.  

• Peers may need additional training to be able to use the 
student’s communication system or help the student 
participate in the group 

 



A Glimpse at a Peer Network 



A Glimpse at a Peer Network 



5. Provide Feedback and Support 

• Support contacts by: 

• Occasionally observing 

• Talking to other adults 

• Talking to students 

• Communicating with parents  

• Support interactions during and after meetings by: 

• Using facilitation strategies outlined in the 
Network Meeting Guide 

 

 



6. Fade Direct Involvement 

• As the network progresses, try to have students 
take more ownership of the group: 

• Ask for their input for activities 

• Step back when possible to be less involved 

• Explicitly ask the students to lead and plan next 
week’s activity 

• Continue to check in with students. 



Peer Network Summary 

• Remember the goals of the intervention:  

• To have fun together 

• To increase opportunities to connect with new people  

• To help students develop new friendships, especially 
those who may have trouble forming friendships at 
school 

• To encourage students to be involved together in other 
school or  after-school activities 

• Help students find ways to interact and connect. Be 
creative! 

• Focus on fun. This should be an enjoyable experience! 



Peer Networks- A Case Study 
• Hispanic male student, age 15 (ASD diagnosis) 

• Life skills classroom for all classes 

• Peer network set up at lunch 

– 3 female peers (2 Kurdish; 1 Asian-American) 

– 1 special educator as facilitator 

• GAS goal (social):  

– No specific social IEP goals; viewed by school staff as 
quite social and initiating often to peers (but 
repetitive and inappropriate interactions, rarely 
maintaining conversation beyond two turns) 

• Social-related goal for peer network- maintain a 
conversation with peers for more than two turns. 
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* * * * * * * * 

Closed circles- Communicative Engagement 
Open circles- Communicative Unengagement 
* = probe days; no network meetings 

Communicative Engagement 
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* * * * * * * * * 

Closed circles- Interactions with peers 
Open circles- Initiations to peers 
* = probe days; no network meetings 

Interactions and Initiations 



Facilitator: “I especially liked the interaction and the interest 
other students in the school exhibited.”    
  
Peer: “I think he is more able to talk in conversation with 
people outside of [the group].”  
 
Peers also described feeling “like a good role model” and 
understanding their partners and classmates with disabilities 
more.  
 
Student with ASD named network members as his friends and 
wanted to continue hanging out with them.  

Positive outcomes reported by  
facilitator, peers, and student with ASD: 



Family Involvement 

How will the students’families be involved? 

 

• Complete initial assessments and post-assessments 

• Complete social contact forms 3 times per year 

• Reinforce social-related skills 

• Promote interactions that extend outside of school  

• Communicate with educators about social connections 

 



7. Data Collection 

The CSESA team will collect the following data: 
 
•Pre-intervention Assessments (school staff, parents) 

• Various assessments before the intervention begins 

•Meeting Checklist (facilitator) 
• During the initial meeting and all subsequent meetings 

•Social contact forms (school staff, parents, students) 
• 3 times throughout the year 

•Goal Attainment Scale (school staff) 
• 2 times throughout the year 

•Post-intervention Assessments (school staff, parents) 
• Various assessments after the intervention ends 

 
 
 
 



Data Collection 

• What additional data might the facilitator collect to gauge the 
acceptability and impact of the peer-mediated interventions? 

• Observations of: 

• Nature of student’s interactions with peers 

• Types of conversational skills  

• Modes of communication 

• Persons involved in interactions 

• Time in which students are engaged academically 

• Time in which students work on activities aligned with the 
general curriculum 

• Time in which students are working with one-to-one adult 
support 



Data Collection 
• Feedback from Students with ASD: 

• What help do you find most helpful? Least helpful? 

• What have you learned from working with _____? 

• Do you consider _____ to be a friend? 

• Would you like to continue working with _____? Why or why not? 

• Feedback from Peers: 

• How would you describe your experiences? 

• Did you enjoy serving in this role? In what ways?  

• What things have been going really well? Not so well? 

• In what ways have you benefited from this involvement?  

• What changes have you noticed in your partner, if any? 

• Has this been a beneficial experience for your partner?  

• What additional help would you like to be effective in this role? 



Next Steps 

•Peer Training (introduction)  

•Preferred days/times 

•Match students to networks 

•Orientation meetings with facilitators 

• Start weekly meetings 

• CSESA grant can provide a set of 
games  


